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This study examines the ways in which black females are under served in United States 
Public Schools. This study focuses on the lack of representation of black females in 
children’s literature and school curriculum, as well as why that is problematic.  
The researcher conducted a content analysis of the required and recommended reading 
listed in the EL Education third grade curriculum. This curriculum is used in all of Wake 
County Public School System and beyond. The researcher found that black females were 
under represented as protagonists and authors. Based on these findings, the researcher 
recommends that all librarians in Wake county be active and intentional in providing 
resources that show and celebrate the lives of black females. It is also recommended that 
librarians not only provide these resources in the library, but also support classroom 
teachers by collaborating on instruction to ensure that diverse books are included in the 
curriculum.  
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Introduction 
 
In our current social climate, most people are aware that race still plays a 
prevalent and pervasive role in many facets of our society. School, where children 
hopefully spend at least twelve years of their life, is no exception. Fortunately, we are at a 
point in time in which scholars and researchers are giving more attention to the role that 
one’s race plays in school and beyond. People are bringing awareness to performance and 
achievement gaps, opportunity gaps, digital divides, and more. At the heart of many 
performance gap conversations, is the experience of our Black boys and young Black 
men, which is of great necessity. What is not, however, is that of our Black girls, which is 
also extremely important.  
When examining literature on the experience of Black students in the US, it was 
clear that the struggle of Black boys has been given more focus than that of Black girls. 
Multiple studies brought attention to the lack of research done for Black girls in US 
schools (Black girls and School Discipline, 2016; Williams, 2016; AAPF, 2014; Boston 
& Baxley, 2007), and in addition to the recurring statements about this, it was also 
apparent in the search for relevant literature when so few articles on Black girls in school 
appeared. When there is so little attention given to the topic, and when Black women are 
among one of the most represented groups attending colleges and universities right now, 
it is easy to believe that Black girls are not struggling – that they are not at risk 
(Williams, 2016). That belief, however, is an incorrect one, and a dangerous one. 
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What initially brought this crisis to the researcher’s attention was an incident 
during a professional experience at an elementary school. The school had been presented 
with troubling data regarding the performance and experiences of their Black female 
students. When this was brought to the attention of faculty and staff, most people seemed 
genuinely shocked at what students had said of their experiences with teachers and peers. 
The teachers kept asking the same question: why? Eventually someone made a remark 
about how this was the story of Black boys in the US, not Black girls, therefore this must 
be something specific to their school. The researcher immediately wanted to know more. 
After conducting research, it became apparent that this issue was not solely one 
belonging to Black young boys.  
In the US, on average, Black girls are suspended six times more than their White 
peers (AAPF, 2014). Black girls are only eight percent of students in the US yet they are 
fourteen percent of the students in out-of-school suspension (Williams, 2016). They are 
also one the largest rising populations in the US juvenile system (AAPF, 2014). Research 
shows that “[t]he growth rate for female imprisonment between 1980 and 2014 exceeds 
that for male imprisonment by more than 50 percent” and “Black women represent 23% 
of the 1.2 million women under the supervision of the criminal justice system, though 
only 13 percent of the female population overall” (Tatum, 2017, p.15). Not only is this a 
concern at the present moment, but if this trend continues it could obviously affect the 
data surrounding Black women in colleges in the future. 
It is also important to note that “54 percent of African American fourth grade 
students scored below basic in reading as compared to 22% of White students” (Hughes-
Hassell, Koehler, & Cox, 2011, p.18). In 2009, “only 14% of African American 8th 
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graders reached proficiency on national reading tests” (Boone, Rawson, & Vance, 2010, 
p.34). Previous research has also found that “teachers view Black females as social 
beings rather than academic-focused individuals; therefore, Black girls are at a greater 
risk for underachieving (Boston, & Baxley, 2007, p.576)  
This is a multifaceted problem that cannot be solved in one way. Disciplinary 
policies, stereotypes and biases, and other factors play a role. According to prior research, 
a major contributor to this performance gap is the lack of representation in school reading 
materials (Boone, Rawson, & Vance, 2010; Hughes-Hassell, Koehler, & Barkley, 2010; 
Thomas, 2016). While LIS professionals should be concerned with all of the factors that 
contribute to inequities in education, these professionals are uniquely qualified to focus 
on issues of representation in literature.  
Library and Information Science professionals know that literacy is essential for 
school success, but also for life long success (Boone, Rawson, & Vance, 2010 p.34). 
Right now, among many Black youths, there is the persisting belief that doing well in 
school is a “White” thing (Hughes-Hassell, et al., 2011 p.18). With this negative 
perception about what school means to them, paired with the fact that they are rarely 
given a chance to seem themselves in the literature offered in school, Black children in 
the US are at risk of not receiving the educational experience that they need and deserve.  
One of the most meaningful ways to dispel the belief that doing well in school is 
solely for White children is to expose them to literature that reflects their experiences and 
expose them to literature written by African Americans (Hughes-Hassell, et al., 2010). 
Reading skills and a desire for reading are increased when children can read stories that 
reflect who they are. When kids see their stories or stories about people who look like 
4  
them, they are more invested – the reading becomes more relevant (Hughes-Hassell, et 
al., 2010). As people are acknowledging what this means for Black boys, we cannot 
forget what this means for Black girls – specifically young Black girls.  
In addition to the lack of research on Black females, there is less literature that 
focuses on elementary aged children than middle school and high school students. That 
being said, research shows that one of the most important groups of students that 
librarians need to support are transitional readers, typically found in grades 2nd through 
5th (Hughes-Hassell, et al., 2010, p.19). These are the students who are in the process of 
transitioning from early readers to readers who are “independent and self-regulating” 
(Hughes-Hassell, et al., 2010, p.19). These readers are not only in the process of growing 
intellectually, but they are at the critical time in their lives of figuring out who they are.  
In early adolescent years, around nine years old, children “begin to take on the 
daunting task of incorporating their prior experience and their current circumstances to 
begin building a sense of self” (Boston, & Baxley, 2007, p.561). Between ages nine and 
fourteen, children are constantly searching for their “individual identity, struggling with 
society’s norms, and grappling with moral issues,” and in doing so, young people are 
often discovering who they are based on who the people around them view them view 
them to be (Boston, & Baxley, 2007, p.561).  
Therefore the experiences that young Black girls have before and during their 
early adolescent stage from nine to fourteen shape their self-concepts and social 
identities, which of course reflect how they see themselves in school, ultimately leading 
to how they perform in school. We cannot forget that part of discovering who you are 
means looking for reflections of yourself in the world. It involves asking oneself how 
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others see them, as well as how they see themselves shown in the media, and 
unfortunately for some it can be realizing that you are not shown at all (Tatum, 2017, p. 
99). 
In a society that Black refers to Black women as loud, angry, social, sassy, 
aggressive, and unattractive, books could obviously play a powerful role in changing or 
reinforcing that narrative.  With so much research on how representation in books 
positively affects young people, are public school designing their curriculum based on 
this information? This study attempts to answer the questions: 
• How, if at all, are Black females represented in required reading for third-grade 
students in Wake County Public Schools?  
• How, if at all, are Black females represented in the suggested reading portion of 
the curriculum for third-grade students in Wake County Public Schools? 
This research will examine the books that are required and suggested for use in all 
third- grade classes in the Wake County (NC) Public School system. The researcher will 
examine to see, not only if there are Black female protagonists and authors included, but 
if the protagonists are presented in an accurate and positive way.  
Glossary: 
Black –Black Americans with ancestry from any Black racial groups.  
 
Literacy Skills – the skills of being able to perform at the national average proficiency 
level in reading and writing.
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Implications  
This study will allow librarians and other educational professionals in the area to 
evaluate their curriculum based in the needs of their current student population. 
This will also allow librarians and teachers to identify potential gaps in the curriculum 
and determine ways to fill them appropriately. The researcher is also hopeful that this 
study inspires library science professionals in other school districts to repeat this study 
based on their curriculum and demographic.  
Due to the lack of literature around the educational experiences of young Black 
girls, and the lack of representation of Black girls in literature, this population has been 
underserved resulting in underachievement among this population. The researcher hopes 
that this study will address this issue in a way that can inspire change in school libraries 
in the future.  
The researcher hopes to provide useful information for practicing school 
librarians to tackle issues of inequity in their spaces. Lastly, along these same lines, the 
researcher hopes that this study will function as a form of advocacy for diversity in 
children’s literature among many demographics.
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Literature Review 
 
Critical Race Theory and Critical Race Feminism  
With the current discussions of border walls, travel bans, and White supremacists 
marching in the streets, it is no longer possible for people to continue to believe that 
racism is a thing of the past. While racism sometimes looks and sounds differently than it 
did in times of slavery or during the civil rights era, it has not gone away. Racism in the 
US today oftentimes comes across in subtle ways. These microaggressions are the little 
instances of racism that people of color face constantly throughout their lives (Delgado, 
& Stefancic, 2017, p.17). For young Black girls these things include being 
ignored in class, being questioned about their hair, being subject to low expectations from 
teachers, etc. Clearly, these microaggressions can begin to compile into macro 
disadvantages (The Kirwan Institute, 2016).  
During the 1970’s, in response to the lack of progress on civil rights issues in the 
US, Derrick Bell, Alan Freedman, and Richard Delgado developed Critical Race Theory 
(CRT) (Delgado, & Stefancic, 2017, p. 18). CRT originated in the field of law, but has 
extended beyond into many other fields including education. It stems from both critical 
legal studies, and radical feminism (Delgado, & Stefancic, 2017, p.19).  
Critical race theorists believe that racism is something that most people of color 
experience throughout their daily lives and that there is significant White privilege in the 
US (Delgado, & Stefancic, 2017, p.20). The five major components to CRT are the belief 
that racism is inextricably linked to life in the US, that “color-blindness” and similar 
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mindsets must be questioned and disputed, that the focus needs to be on those who 
experience marginalization, that activism is key, and that this is a multidisciplinary theory 
(Evans-Winters & Esposito, 2010 p.15).  It important to note that it “contains an activist 
dimension,” (Delgado, & Stefancic, 2017, p.20), and therefore is focused on creating a 
positive change.  
While this theory offered a much-needed approach to dealing with racism in the 
US when it originated, it oftentimes only focused on the experiences of males. This led to 
the creation of CRF, Critical Race Feminism, which offers an approach to dealing with 
the unique set of experiences that women of color face daily (Evans-Winters & Esposito, 
2010 p.19).  CRF believes that the experiences of women of color differ from those of 
White women or men of any race (Evans-Winters & Esposito, 2010 p.19).  Just as CRT, 
activism is an important component of CRF. Beyond studying the many forms of 
discrimination that women of color face, CRF works to find solutions and make positive 
change (Evans-Winters & Esposito, 2010 p.20).   
These theories are important to this study because this research is designed to 
examine the unique daily lives of young Black girls in the US and the literature they are 
given to explore their experience.  We must acknowledge, as CRF does, that, “because of 
racism, sexism, and class oppression in the U.S., African American girls are in multiple 
jeopardy of race, class and gender exclusion in mainstream educational institutions” 
(Evans-Winters & Esposito, 2010 p. 13).  
This study is looking at how stories, and in particular counter-stories, can play a 
role in alleviating some of this exclusion. As Sandra Hughes-Hassell, the president of 
YALSA, explained, “counter-storytelling is defined by critical race theory scholars as a 
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method of telling the stories of those people whose experiences are not often told, 
including people of color, the poor, and members of the LGBTQ community” (2013, 
p.211). This research seeks to determine if counter-stories are currently being taught in 
classrooms in Wake County Public Schools. 
Black Girls in US Schools 
Previous research has discussed the school-to-prison pipeline for Black boys, but 
research shows that this trend is affecting Black girls as well (AAPF, 2014). The school-
to-prison pipeline has been described as “the path through which unfair treatment of 
adolescents leads to involvement in the criminal justice system” (Chakara, 2017). While 
being treated unfairly and being placed in the criminal justice system is bad on its own, 
it’s of even more concern due to the negative affects it can have one one’s educational 
experiences. Previous research “found that over 70 percent of youths with an arrest 
record later dropped out of high school” (Chakara, 2017). This is of concern for Black 
girls in particular because as research from 2012 shows, they are “almost three times 
more likely than White girls to be arrested or referred to law enforcement in school” 
(Goff, 2016).  
While the discussion of the school-to-prison pipeline for Black males in the US is 
imperative, they are not the only demographic that is being unfairly placed on this path. 
For example, “the suspension and expulsion rates for Black girls far outpace the rates for 
other girls – and in some places, they outpace the rates of most boys” (Crenshaw, Ocen, 
& Nanda, 2015, p. 14). A previous “study found that while no White girls were expelled 
from New York City schools during the 2011–12 school year, if one had been, African 
American girls’ expulsion rate would have been 53 times greater” (Goff, 2016).   
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One article mentioned the incident in in October of 2016 when a White male 
police officer assaulted a Black young girl for using her cell phone in class and for 
refusing to leave the room when she was asked to (Goff, 2016).  This student was 
attacked so aggressively that it resulted in her needing a cast (Goff, 2016).  One US 
school even made a rule in their dress code that braids were not allowed, which led to the 
suspension of two Black girls who wore their hair in braids to school (Chakara, 2017).  
This unfair treatment begins early for Black girls in the US. Research shows that 
even though Black girls account for only 20% of the girls in preschools in the US, they 
make up 54% of preschool girls who have been suspended from school on more than one 
occasion (Chakara, 2017). The US school system is criminalizing Black girls before they 
even enter elementary school. With expulsion rates as high as they are, Black girls are 
being forced out of school and into negative situations (AAPF, 2014).  
In addition to overly harsh disciplinary actions, Black girls are oftentimes 
overlooked as possible star students.  Previous research has shown that “teachers view 
Black females as social beings rather than academic-focused individuals” and therefore 
lower their expectations for them, which results in lower achievement (Boston & Baxley, 
2007, p.576). Not only are Black girls often viewed outside of being hardworking and 
intelligent, they are oftentimes prejudged as being loud and aggressive (Evans-Winters & 
Esposito, 2010, p.12).  This is a struggle for these young girls of color as it leaves them 
constantly dealing with a “world where other people are making assumptions about who 
they are and what they can achieve based on their skin color” (Hughes-Hassell, 2013, 
p.218). 
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Research shows that if “Black girls deny who they are and adopt the 
characteristics of the majority culture, they can be successful as Black girls in education” 
(Ricks, 2014, p.14). Some girls work to reject their blackness, while some Black girls feel 
like they have to act loud and aggressive, simply to avoid being ignored and marginalized 
in the classroom (Evans-Winters & Esposito, 2010, p.12), which can lead to further 
prejudice from educators.  
To put it simply, they have been given this small box to fit in before they even 
enter the classroom, and oftentimes they become aware of that quickly and make 
themselves fit. This oftentimes results in them being “punished for refusing to be 
discounted and demonized” and can lead to them “being stereotyped and dehumanized, 
while simply fighting to be heard and validated” (Ricks, 2014, p.15). Black girls 
essentially have two options: be quiet and try not to act “too Black” or to push back on 
those expectations that teachers hold by taking on the loud and angry persona (Ricks, 
2014, p.15).  
Therefore, similarly to Black boys, Black girls are placed in a harmful cycle that 
has been steadily developing throughout history in the US, and will not go away without 
intentional efforts to resolve it. They are confronted with numerous obstacles in society 
and in school that place them at a greater risk for underachieving and underperforming in 
school. Underperforming reaches beyond the constraints of a single school year, 
continuously affecting the students throughout their entire educational experience, which 
in turn affects their entire adult lives and ultimately contributes to the opportunity gap.  
Many “marginalized groups—Black female adolescents in particular—continue to 
be subject to some amount of risk because of inadequate and misguided literacy 
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education” (Boston, & Baxley, 2007, p.568). As of 2015, “only 18 percent of African-
American fourth-graders were proficient in reading” compared to the thirty-six percent 
national average (Camera, 2015). The percentage “of African-American students 
proficient in reading” in eighth grade was two percent lower than those in fourth grade, 
compared to a national average that was also two percent lower overall (Camera, 2015). 
This data serves as a clear sign that there are systematic injustices in our educational 
systems that are prohibiting many young children from succeeding in ways that they 
could and should. 
Representation and Counter-Storytelling  
Clearly, with the disparities in our educational systems, something must be done. 
It is important to acknowledge that in the US, as of now, our Black youth are at risk for 
gaps in literacy, empathy, opportunity, technology, and even imagination (Thomas, 
2016). As mentioned in the introduction, there is a lot of research around how 
representation in literature and counter-storytelling can be major tools in solving all of 
these issues.  
In the context of this paper, representation means exposing Black girls to 
literature that reflects their experiences and to literature written by African Americans 
(Hughes-Hassell, et al., p.18). Research shows that one reason this is an important issue 
is because the “lack of titles that feature ethnically diverse characters tells non-White 
children that they do not matter and can inhibit them from developing a positive self-
identity” (Koss, 2015, p.37).  When a child is continuously shown stories with mainly 
White characters, they begin to believe that White is better (Koss, 2015, p.37).  Black 
children need to see their stories in literature to know that their stories matter.  
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Dr. Rudine Sims Bishop explained the importance of representation when she 
described the windows, mirrors, and sliding glass doors of literature (Sims Bishop, 1990). 
A window is when you can see into a world, maybe one that is similar to yours or 
possibly one that is vastly different (Sims Bishop, 1990). A sliding glass door is when a 
book is written or illustrated so powerfully, that you can do more than look into that 
world, you can step right in. A mirror is when you can actually see yourself, and your 
lived experience, in the story being told (Sims Bishop, 1990). Bishop described the 
impact of this when she said [l]iterature transforms human experience and reflects it back 
to us, and in that reflection we can see our own lives and experiences as part of the larger 
human experience. Reading then, becomes a means of self-affirmation, and readers often 
seek their mirrors in books ”(Sims Bishop, 1990). The black females in school deserve 
this affirmation.  
They also need to see people of color writing these stories, so they know that a 
career in literature is an option for them (Koss, 2015, p.32). Black girls need to be shown 
that excellence in both reading and writing is something they can obtain.  
Yet, despite all of the research on why representation is important, Black girls are 
still oftentimes lacking access to these books. Although diversity in the US continues to 
increase, “picture books that feature non-stereotypically diverse populations remain a 
rarity.” (Koss, 2015, p. 36) In a recent study conducted by Cooperative Children's Book 
Center, 3,700 children’s books were examined for diverse representation (Tyner, 2018). 
Of those books, only 340 of them had main characters that were African or African 
American, with only 122 being written by Black authors (Publishing Statistics, 2018).  
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It is important to note that these statistics only take into account how many books 
were received, “and have nothing to do with quality or authenticity of representation, 
which varies widely” (Tyner, 2018). This means that while only 340 books represented 
African Americans, it is highly likely that even fewer gave positive portrayals. Simply 
adding in what appear to be, Black characters is not enough. The characters need to vary 
in skin tones, experiences, and should not perpetuate existing stereotypes (Hughes-
Hassell, Koehler, & Cox, 2011, p.37). 
In 2010, it was found that there were only 16.9 % of Fountas and Pinnell books 
featuring African Americans (Hughes-Hassell, et al., 2010, p.18). In a study from 2016, it 
was discovered that out of the 332 winning and honor Caldecott books, only 19% of them 
featured African Americans (Moffett, 2016, p.19). It is especially important to be aware 
of these numbers from both Fountas and Pinnell and the Caldecott Winners because these 
are the books one will find in most school libraries. Fountas and Pinnell “is used by many 
schools across the country as the basis for literacy instruction” (Hughes-Hassell, et al., 
2010, p.18), and in the field of librarianship, many professionals choose to add and keep 
Caldecott winners in their collection because of the prestige that comes along with that 
award.  
Representation leads to improvement in reading proficiency, and counter-story 
telling offers narratives that can dispel many existing stereotypes. This means that not 
only is representation of Black female characters beneficial for Black girls, but it is also 
greatly beneficial for all students. It allows for empathy development across all races od 
children. Representation aids in literacy development for Black girls because reading 
skills and a desire for reading are increased when children can read stories that reflect 
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who they are (Hughes-Hassell, et al., p.18). When kids see their stories or stories about 
people who look like them the reading becomes more relevant (Hughes-Hassell, et al., 
p.18).  
Counter-storytelling, as described earlier, is used in CRT to dispel racist ideas in our 
society, and to offer new, more positive, and more realistic ways of viewing marginalized 
groups (Hughes-Hassell, 2013, p.215). Counter stories are a great way to begin changing 
the narrative that Black girls have to fit in that small box at school. It allows them to 
imagine and engage with all of the different people they are and can be, while also giving 
their peers a fresh perspective on what it means to be a Black girl.  
Counter-Stories also open the door for deeper conversations surrounding race, 
racism, and sexism. As previous research has shown, counter-stories offer a “non-
confrontational” approach to addressing racism (Hughes-Hassell, 2013, p.221). Having 
counter-stories available in school libraries can be life changing in that it gives our young 
girls of color a chance to relate to literature, while also exposing their White peers to a 
new and needed perspective (Hughes-Hassell, 2013, p.221). 
Choosing culturally relevant texts that offer diverse representation and counter-
stories to the dominant and harmful narrative, is incredibly important. Having them 
available “encourages students to be active participants in literacy learning by initiating 
meaning for themselves” rather than the teacher establishing meaning for them (Boston, 
& Baxley, 2007, p.576). Not only do these books encourage reading and imagination, but 
as stated earlier, they also counter the existing dominant and untrue narrative.  
Young people of color are often “victims of a single story,” which others see 
them, and they see themselves reflected, in one, inaccurate, and unfair way (Hughes-
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Hassell, 2013, p.216). Counter-stories do more than make under and misrepresented 
groups feel included, they can serve as tools for empowerment for youth. These stories 
can show young people that they do have a voice, they are in control of their stories, and 
they can succeed despite the many challenges they face (Hughes-Hassell, 2013, p.217).
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Methodology  
 The researcher conducted a content analysis of the required and suggested books 
for all third-grade classrooms in Wake County Public Schools (WCPS) based on their 
curriculum. The WCPS system adopted their curriculum from EL Education, which posts 
all of the required and suggested titles online (EL Education, 2018). This list is not only 
relevant for Wake County though. This same list of books is being used by over 40,000 
teachers across forty-four states in the US (“By The Numbers,” n.d.). 
The researcher chose third-grade for multiple reasons. One reason is that third-
graders range from ages eight to nine, which is a critical point in literacy development. At 
this point, many children move “from learning to read, to reading to learn” (Anthony, 
n.d.). This means that students are beginning to think deeper about what they read and are 
creating meaning for themselves. This is also a time which the literacy gap between 
strong and struggling readers becomes more apparent (Anthony, n.d.).  
Research also shows that “children who are reading below level by third-grade are 
four times as likely to drop out of high school than those who have reached proficiency” 
(Allyn & Morrell, 2016, p.11). If we can make strong strives towards improving literacy 
development at this phase in their lives, we can possibly change the course of their entire 
future. Another reason that it is crucial for research to focus on young children is 
the evidence that “[i]t is truly difficult to disrupt the stereotypes we learn early and often 
in our lives” (Tatum, 2017, p.226). Educators must recognize this and act intentionally to 
dispel existing stereotypes for the youth that they serve. Lastly, the WCPS system 
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announced that they would be beginning with this curriculum in 3rd and 6th grade, so the 
researcher was able to obtain the specific books for this grade.  
Setting 
Wake County is the largest school district in North Carolina and includes 113 
elementary schools (“District Facts,” n.d.). Currently, around 23 percent of students in 
Wake County are Black. The percentage of Black students in each school, however, 
varies greatly. Some schools in the county have a Black student population of only 2.10% 
while others have 79.2% of students identifying as Black (“2017-18 District Facts Report 
by Year,” 2017).  
This district has a history of race related conflicts and has been investigated by the 
US Department of Education as a result (Hui, 2016). In response to the investigation and 
complains regarding disciplinary actions against Black students, the county “has reduced 
student suspensions by 34 percent in the past five years” resulting in about 10% of the 
Black student population receiving suspensions in their school careers (Hui, 2016). While 
that progress is certainly positive, large disparities remain in the suspension rates among 
Black and White students, as Black students accounted for 64% of all suspensions in 
2014 while being only 24% of the student population (Hui, 2016).  
Coding Categories  
 The purpose of this study is to determine if representation and counter-stories are 
being made available to young Black girls. The researcher reviewed a list of required, 
recommended, and included texts for the EL curriculum, which can be found here: 
http://curriculum.eleducation.org/texts/ela/3. Ultimately, the researcher examined 105 
titles  to determine the gender and race of the protagonists as well as the authors. The 
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researcher also examined the texts to see if Black female protagonists were represented in 
stereotypical, negative, or homogenized ways.  Coding Categories included: 
• Gender: Female and Male categories were used for this category. There was no 
evidence of a transgender or gender non binary protagonist in any of the texts. 
• Race: White, Black / African American, Hispanic, American Indian, and Asian 
and Middle Eastern categories were used to code the race of protagonists and 
authors. The researcher is aware that individuals whose ethnicity is Middle 
Eastern are considered White in government count such as census surveys, the 
researcher chose to code them separately because the lived experiences of 
individuals with Middle Eastern ethnicity is far different than that of most White 
individuals living in the US, and therefore their “mirror” in a book will look 
different. For that same reason, the researcher coded White characters who were 
Jewish, separately from other White characters.  
• Stereotypes: The research consulted previous studies to determine to be the most 
prevalent and problematic Black stereotypes in children’s literature. Some 
stereotypes were based on literature for older youth, such as the overly sexualized 
Black female. For that reason, some stereotypes were not included in the coding 
frame. Based on the research the following stereotypes were chosen as categories: 
o The overly aggressive or “brut” Black character (Varga and Zuk, 2013, 
p.649). 
o The Black character involved in criminal behavior (Gibson, 2016, p.217). 
o The unintelligent/comical Black character (Varga and Zuk, 2013, p.649). 
• Genre: Realistic Fiction, Historical Fiction, Mystery, Fantasy, Science Fiction, 
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Biography, and Folk Literature were included in this category.  
Analysis  
 The researcher analyzed the coding categories to determine the ways in which 
Black females are represented in third-grade classrooms in WCPSS. The researcher 
compared the percentages of representation of Black females in the required texts to the 
demographic percentage of Black females in this school district.
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Results 
 After examining the entire list of required and recommended resources for third-
grade classes in Wake County, the researcher found that 105 books could be included in 
the sample. All video resources as well as books included in the proprietary EL 
Education module for teachers were removed from this sample. Videos were removed 
because they were irrelevant to the research question, and books from the module were 
removed because these materials are available only as part of a purchased curriculum set. 
Due to budget constraints, the researcher was unable to purchase the modules for the 
curriculum.
Of the 105 books, 13 were required for teachers to include in their instruction and 
92 were recommended texts for independent reading. For a list of these titles, please see 
Appendix A.  
Race 
 Of the 105 books coded for race, only 50 had a human protagonist. Of the 50 
books that did have a human protagonist, 12% (6 books) had Black female protagonists 
(almost 6% of the total 105 books). One of the books coded as having a female 
protagonist was technically a collection of stories without one main character, but every 
story features a Black female protagonist, so the researcher chose to include it in that 
category. Of the thirteen required books, 7 had human protagonists, but 0% of them were 
Black females. White females also only made up 12% of protagonists overall, and 14.3% 
of the required texts with human protagonists (1 book). Black males made up 18% of the 
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50 books with human protagonist, 3 of which were required texts, and 6 of which were 
recommended.  
 American Indian and Asian protagonists made up 0% of all books. Hispanic 
protagonists accounted for 8% of the 50 books with human main characters, and Middle 
Eastern characters made up 14%. One male character’s race was coded as unknown. The 
character was drawn with what appeared to be white skin and was living in Morocco 
where many people are considered Caucasian, but not everyone identifies as such. White 
males had the most representation, accounting for 30% of the 50 books with human 
protagonists. There was only one book with a White male protagonist in the 7 required 
books with human protagonists, and 14 in the recommended texts. 
 
The disparities of among authors in terms of race were more dramatic. Of the 105 
books, only 10 were written by Black authors, 7 of whom were Black females. Therefore, 
Black females wrote less than 7% of the books listed. Only one Black female author and 
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one Black male author were included in the required books. White authors accounted for 
69% of the books listed. Forty-six books had White female authors, and 27 had White 
male authors.  Four White female authors, and five White male authors were included in 
the required text list. 
About 4.7% of the books were written by Hispanic authors. Only one book in the 
required texts list had a Hispanic author, and it was written by a female. The 
recommended texts included 3 female Hispanic authors and one male Hispanic Author. 
Outside of Black, White, and Hispanic authors, as well as two authors whose race was 
undeterminable by the researcher, there were no other authors in the required text list. 
One Asian female author, one Middle Eastern female author, and one American 
Indian male author were included in the recommended text list. The researcher was 
unable to determine the race of 7 authors in the recommended list. When combined, 
around 17% of all the books listed were written by people of color.   
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Analysis of Books with Black Female Protagonist  
 
 Out of the six books that had Black female protagonists, the researcher chose to 
conduct a further content analysis on five of them. Her Stories by Virginia Hamilton is a 
Folk Lore Collection, and since it has multiple main character and stories, the researcher 
did not examine this book for its quality of representation. It is important to note that this 
book was written by a Black female, and is therefore an own voices piece of literature.  
Out of the remaining five books, three of them were set in historical settings 
before 1969 and focused on issues of segregation. One of the historical books was 
historical fiction, and the other two were biographies. The remaining two of the books 
were realistic fiction and were about two Black females whose journey’s focused on 
carrying water on their heads.  
Four of the five books were “own voices,” meaning they were written by Black 
females. None of the texts included any of the stereotypical representations mentioned in 
the literature. Although the researcher did not intend to code for this, she found that three 
of the books had Black female characters who demonstrated a strong desire to read and 
learn.  
Virgie Goes to School With Us Boys by Elizabeth Fitzgerald Howard told the true 
story of a girl named Virgie who insisted on going to school with her brothers in the mid 
1860’s (Howard, 2000). The story is not told from Virgie’s point of view but does focus 
on her as the main character. At the time of this story, the Quakers gad recently opened a 
school for Black children, but only Black males were being sent to attend. Her brother, 
who is telling the story, explains, “Virgie was always begging to go to school with us 
boys” (Howard, p.2, 2000). Towards the end of the book, when Virgie has arrived at 
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school, she sees all of the books and is filled with excitement and awe. She even claims 
that eventually she will read every book in the school (Howard, p.20, 2000). This is a 
positive representation of a young Black female who is invested in her education and is 
passionate about reading. It is however, providing this representation with an example 
from the 1800’s as opposed to modern females who are passionate about education, and it 
is told through the voice of a male.  
Lizzie, the protagonist of Freedom’s School by Lesa Cline-Ransom, is another 
young girl who is passionate about her education. This story is set in the same time 
period as the book above and follows the journey of a young girl who is just beginning to 
attend school. Lizzie describes her enthusiasm for learning early on by stating, “But 
Scraps of learning don’t amount to much-they just made me hungry for more” and “I 
couldn’t wait to get to work on my schooling” (Cline-Ransome, p.4-5, 2015). Lizzie 
maintains this positive outlook on school throughout the entire story. When she sees her 
school building for the first time she explains, ““The schoolhouse hadn’t been painted 
yet, and it was real plain looking, but I never seen a prettier sight” (Cline-Ransome, 
2015). In addition to portraying a love of education in a Black female, this book also 
shows resiliency among Black communities. Eventually their schoolhouse is burned 
down, but Lizzie continues to study while they are waiting to determine what to do next. 
Ultimately, the community comes together and rebuilds the school (Howard, 2000). 
In The First step: How One Girl Put Segregation on Trial by Susan E. Goodman 
tells the true story of Sarah Roberts, and how after being removed from her school due to 
her race, she fought with her family in an attempt to end segregation. Sarah’s love of 
learning and attending school is evident early on when the author explains “Sarah 
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practiced her sums and letters. She memorized poems. She spent recess in the play yard 
with her classmates” (Goodman, p.2, 2016).  After explaining how Sarah was removed 
from her school, the author tells the story of how her lawyers and the community went to 
trial to try to fight this injustice. Unfortunately, Sarah lost the case, and she was 
disappointed, hurt, frustrated and scared (Goodman, p.15, 2016). In the end, the author 
explains how Sarah took that first step which led to others standing up for justice later on 
which ultimately led to the end of legal segregation in schools.  
The last two books were The Water Princess by Susan Verde and Anna Carries 
Water by Olive Senior. Both of these novels follow to the story of young girls who live in 
locations that do not have access to clean drinking water, and therefore have to walk a 
great distance in order to bring some to their communities. In The Water Princess, the 
reader is given a lot more context as to where the protagonist lives. Early in the book, Gie 
Gie states that her Kingdom includes “the African sky” (Verde, p.3, 2016). At the end of 
the book, there is an information piece on Georgie Badiel, who the story was based on, 
and the village in which she grew up in. In Anna Carries Water, the only information 
provided about the location of Anna’s family is that they “lived way out in the 
countryside. Their water did not come from a tap” (Senior, p.2, 2013). 
The Water Princess shows the exhausting journey that some people just take just 
in order to receive clean drinking water. Gie Gie is tired and thirsty and has to walk long 
distances and carry water on her head in order to provide for her community. She is 
frustrated by the fact that her community does not have access to clean drinking water. 
Near the end of the book she asks her mother why they do have water and why the water 
they do have access to is dirty, in which her mom responds that someday Gie Gie will 
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grow up to solve this problem (Verde, p.34-35, 2016).. The story ends on a hopeful note 
as Gie Gie explains “I am Princess Gie Gie. My kingdom? The African Sky. The dusty 
earth. And, someday, the flowing cool, crystal-clear water. Someday…” (Verde, p.36, 
2016).  
Anna Carries Water, however, is a story that is focused on the act of carrying 
water on one’s head, as opposed to the issues around access to clean water. On the first 
page, the author states, “Anna wanted to carry water in her head more than anything” 
(Senior, p.1 2013). Throughout the story Anna attempts to carry water on her head but 
continues to spill it and feel frustrated. One day, she is carrying water alone with the 
cows and she becomes so frightened by them that she begins to run without thinking. 
Without even realizing it she manages to avoid spilling the water.
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Discussion 
 This research has made it evident that all minorities are significantly 
underrepresented in the literature required in WCPSS. That being said, because the 
research in this paper focuses on Black females, that is the demographic that will be 
discussed in this section. The researcher does, however, encourage librarians and 
educators to acknowledge the data for each demographic mentioned previously in their 
independent work.  
As the results show, third-grade teachers in WCPSS are not required to offer any 
texts with a Black female protagonist, and only have to include one book with a Black 
female author. Even if the teachers include all of the recommended texts, which we 
cannot assume every or any teacher will, their Black female students will only have 6 
opportunities to find main characters that look like them in those resources. It is 
also worth mentioning that although the researcher could not examine every single book, 
she noticed that each book telling a frog prince story included White female princesses. 
Therefore, even when some books were coded as having White male protagonists, there 
was a White female secondary character.  
These eight and nine-year-old Black female students do not get to see images of 
themselves as princesses (or other identities), but instead were given two roles to view 
themselves in. While other demographics were portrayed as modern-day activists, 
members of royalty, curious children, notable authors, fantastical people, and 
more in multiple different genres, Black females were presented as members from the 
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past who stood up against segregation or as women who carry water on their heads to and 
from their villages. While stories of strength, persistence, and historical activism are 
incredibly important, they are not the only stories. Black females are also kids who go 
through every day experiences, they are also famous authors, they are also people who 
are currently working as activist, they are also little girls every bit as deserving of roles in 
the fantasy genre of children’s literature.  
Aside from their lack of representation in books, their lack of representation in 
authors is even more striking.  Black female third-graders in Wake County are guaranteed 
1 book out of 13 with an author that looks like them. If the teachers collect all 103 books, 
Black students will have 10 opportunities to find an author that shares their skin color, 
compared to the 70 chances that white students receive. As psychologist and educator Dr. 
Beverly Tatum has made clear in her book, Why Are All The Black Kids Sitting Together 
In The Cafeteria, we cannot simply ignore the fact that Black authors are not shown in 
School and assume students will know to seek out Black authors on their own. If students 
aren’t shown that Black authors do indeed exist, they will likely come to the conclusion 
that these authors do not (2017, p.85).  
Not only will they not see themselves as authors, but without counter-stories in 
literature, they will see themselves how they are portrayed in the media and how their 
teacher sees them. One might think that third-graders are too young to care about or 
understand some of the stereotypes about them but that is false. In fact, “children as 
young as three do notice physical differences” in regard to skin, hair, and features 
(Tatum, 2017, p.112). Some of the stereotypes mentioned in this paper do affect young 
children, even when adults might not expect it. For example, the stereotype and image of 
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the overly sexual black female can affect our third-grade students as girls can experience 
puberty as early as nine years old. Black third-graders who are going through that 
developmental process are also viewing “these sexualized images of Black women” 
(Tatum, 2017, p.138) and developing their own self concepts in the process.  
While it is great that the WCPSS curriculum is offering Black girls’ examples of 
girls who look like them that wanted to read and go to school in history, it is not enough. 
They need current examples of successful Black females. Researcher shows “that having 
a strong racial identity was helpful to young Black girls and their academic success only 
when that that identification included a belief that being African American is associated 
with achievement” (Tatum, 2017, p.160). Therefore, educators should be actively 
showing Black female students successful Black female authors and stories of Black 
females achieving a wide range of successes.  
As mentioned earlier, some schools in this district have a student population that 
is nearly 80% Black (“2017-18 District Facts Report by Year,” 2017). While it has 
already been explained that diverse literature is beneficial to all students, it especially 
does not make sense for a school with primarily Black students to be given so little 
opportunities to see themselves reflected in images, texts, and authors. When the school 
demographics look so remarkably different, a standardized curriculum is not what 
students need or deserve. Unfortunately, a standardized education is what they will 
receive. 
That being said, a curriculum that is lacking diverse representation is harmful for 
all children and all schools, not just the schools with minority majority student 
populations. Dr. Sims Bishop explained how this lack of representation has been harmful 
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for our white children as well. She stated that these children “need books that will help 
them the multicultural nature of the world they live in, and their place as a member of just 
one group, as well as their connections to all other humans” (Sims Bishop, 1990). Many 
educators say that they appreciate diversity and that they want an anti-racist environment 
without taking the specific actions to ensure that. If educators want a classroom of 
diverse, empathetic, kind, and confident, students, they need a collection of books that is 
filled with diverse representation.  
In some schools, it is dependent upon the librarian for Black females to see 
themselves represented. Librarians must make resources that represent them both 
available and visible. First and foremost, this means having multiple titles with Black 
female protagonists across a variety of genres. Adding one book for each race is not 
enough. Students should be able to browse many shelves and many books and see their 
mirror books repeatedly. Once librarians have acquired a diverse collection of books 
offering positive portrayals of people of color, they should put these books on display. 
These books should be on top of the book shelves, on book stands, and wherever else the 
library promotes books. This allows for any student to walk in to the space and 
immediately see characters that both look like them and that look different than them.  
Librarians should not stop at collection development and book displays. The 
posters and signage in a library space make a statement just as much as a book display 
does. Librarians should ask themselves, “Are my students reflected in the posters on my 
wall?,” “Does the art on display reflect the message I say to my students?,” and “Is my 
signage inclusive of all of the students here at my school?”  
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Lastly, integrate the books and resources that have been collected into instruction. 
Librarians need to be intentional about selecting books for read alouds, making sure that 
there is diverse representation and that every student sees themselves in a book 
throughout the year, hopefully many more times than once. As mentioned earlier, 
librarians also need to continuously work towards making their resources available 
throughout the school, not only in the library.  
Housing excellent books and posters is wonderful, and these resources can have 
an even greater impact when they are integrated into the curriculum across classrooms 
and grade levels. As this paper has pointed out, the educators at some school have been 
given a list of books that it is inadequate. Help these teachers by creating your own list of 
recommended titles or by pulling specific books for their lessons. Bring diverse books to 
their classrooms so that they can use them for their own read alouds, independent reading 
workshops, or classroom libraries.  Librarians should be using their expertise to enrich 
the learning experience of all of their students in and outside of the library space.
Limitations 
 One significant limitation to this study is that the researcher was the sole person 
responsible for coding. Because there was only one researcher in this study, whenever a 
text called for subjective decision making, there was only one perspective taken into 
consideration.  Another coder would have improved reliability, but unfortunately, due to 
time and budget constraints, that was not an option for this study.  
 Another limitation for this study is that, because of a lack of time and financial 
resources, the researcher could not physically examine every book listed in the coding 
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frame. This researcher was only able to physically obtain the books that featured Black 
females as the protagonist. Because the researcher was unable to examine each book in 
person, the researcher cannot provide information on how many times Black females 
were present in the required and recommended books list for third grade classes in the 
Wake County Public School District. 
A suggestion for future research is for someone to qualitatively examine every 
book listed, as opposed to only examining the books with Black female protagonists. This 
would clarify how many times Black females were present in this book list. It would also 
allow for a greater understanding of how Black females are represented as secondary 
characters, that is, if they are represented at all. Ultimately, it would also reveal how 
often and how well all marginalized characters are represented in this curriculum.  
Lastly, another limitation of this study is the limited access to the texts included in 
the EL education modules. Because the researcher is not an educator in the WCPSS 
system, she could not access all of the required reading included in the modules. 
Therefore, the researcher was unable to include them in this content analysis.
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Conclusion  
This research shows that we cannot assume that Black females, or any 
marginalized students are receiving mirror books in their classrooms in WCPSS, or any 
other district solely using EL Education. Teachers are instructed to adopt and implement 
a specific curriculum and are likely overwhelmed with ensuring the success of each 
student in regard to test scores and standards. Therefore, it is imperative that librarians 
take on the role of filling in these gaps in representation and literacy instruction.  
Librarians must continue to strive for teacher-librarian collaboration in which the 
librarian is allowed to pull relevant resources that provide both mirrors and windows for 
the students in their classrooms. Librarians also need to advocate for their students to be 
receive time to visit the library so that these children who are not seeing themselves in the 
curriculum can find themselves in their library. It is important for librarians everywhere 
in the US to examine their school curriculums and determine how well their student body 
is represented. It is also important to remember that a diverse collection is beneficial to 
all children, not just the typically marginalized demographics.  
Black females are constantly failed by their schools through racist policies and 
existing biases that result in low expectations and harsh punishments. In addition to this 
unfair treatment, our young Black girls are oftentimes excluded from the curriculum that 
they are required to study and learn. It is crucial that librarians and other 
educators stop this trend immediately. By adding literature that celebrates Black females, 
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librarians are making an enormous investment in the lives of these children and in future 
overall.
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Appendix A 
 
  
Required  Nasreen's Secret School: A True Story from Afghanistan by Jeanette 
Winter 
 
Required My Librarian Is a Camel: How Books Are Brought to Children 
around the World by Margriet Ruurs 
Required Rain School by James Rumford 
Required Thank You, Mr. Falker by Patricia Polacco 
Required Waiting for the Biblioburro by Monica Brown 
Required More Than Anything Else by Marie Bradby 
Recommended  Steamboat School by Deborah Hopkinson 
Recommended First Step: How One Girl Put Segregation on Trial  by Susan E. 
Goodman 
Recommended Who is Malala Yousafzai? by Dinah Brown 
Recommended Virgie Goes to School with Us Boys by Elizabeth Fitzerald Howard 
Recommended The Breadwinner by Deborah Ellis 
Recommended Razia's Ray of Hope: One Girl's Dream of an Education by Liz 
Suneby 
Recommended My Name Is Sangoel by Karen Lynn Williams and Khadra 
Mohammed 
Recommended La Mariposa by Francisco Jimenez 
Recommended Freedom's School by Lesa Cline-Ransome 
Recommended Four Feet, Two Sandals by Karen Lynn Wiliams 
Recommended Biblioburro: A True Story from Colombia by Jeanette Winter 
Required Everything You Need to Know about Frogs: And Other Slippery 
Creatures by DK Publishing 
Required Bullfrog at Magnolia Circle by Deborah Dennard 
Required Lizards, Frogs, and Polliwogs: Poems and Paintings by Douglas 
Florian 
Recommended The Life Cycle of a Frog by Bobbie Kalman & Kathryn Smithyman 
Recommended The Frog in the Well by Alvin Tresselt 
Recommended Leaps and Bounce by Susan Hood 
Recommended Frogs by Gail Gibbons 
Recommended With the Frogs by J.C. Greenburg 
Recommended The Wind in the Willows by Kenneth Grahame 
Recommended Tuesday by David Wiesner 
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Recommended Stink and the Freaky Frog Freakout by Megan McDonald 
Recommended A Place for Frogs by Melissa Stewart 
Recommended Marsh Music by Marianne Berkes  
Recommended Frogs! Strange and Wonderful by Laurence Pringle 
Recommended Frogs by Seymore Simon 
Recommended  Frogs by Nic Bishop 
Recommended  Frog Song by Brenda Z. Guiberson 
Recommended  The Frog Prince, Continues by Jon Scieszka 
Recommended  Frankly, I Never Wanted to Kiss Anybody by Nancy Loewen 
Recommended  Face to Face with Frogs (Face to Face with Animals by Mark W. 
Moffett 
Recommended Fabulous Frogs by Sally Thompson 
Recommended Amphibian (Eyewitness DVD) by David Hanson 
Required  Classic Starts: Peter Pan by J. M. Barrie 
Recommended The Magic Orange Tree and Other Haitian Folktales by Diane 
Wolkstein 
Recommended Peach Boy and Other Japanese Children's Favorite Stories by 
Florence Sakade 
Recommended Let's Clap, Jump, Sing, & Shout; Dance, Spin & Turn It Out! Games, 
Songs & Stories from an African American Childhood by Patricia 
McKissack 
Recommended Her Stories: African American Folktales, Fairy Tales and True Tales 
by Virginia Hamilton 
Recommended Joha Makes A Wish: A Middle Eastern Tale by Eric A. Kimmel 
Recommended Nasreddine by Odile Weulersse 
Recommended Why Mosquitoes Buzz In People's Ears: A West African Tale by 
Verna Aardema 
Recommended The Coyote Under The Table: El Coyote Debajo De La Mesa : 
Folktales Told In Spanish And English by Joe Hayes 
Recommended A Spoon for Every Bite / Cada Bocado con Nueva Cuchara by Joe 
Hayes 
Recommended The Storyteller by Evan Turk 
Recommended El Cucuy! : A Bogeyman Cuento by Joe Hayes 
Recommended The Green Frogs by Yumi Heo 
Recommended Lost Boy: The Story Of The Man Who Created Peter Pan by Jane 
Yolen 
Recommended Baba Yaga and Vasilisa the Brave by Marianna Mayer 
Recommended Baba Yaga and Vasilisa the Brave by Marianna Mayer 
Recommended Dear Mr. Henshaw by Beverly Cleary 
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Recommended Nelson Mandela's Favorite African Folktales by Nelson Mandela 
Recommended Tales Our Abuelitas Told: A Hispanic Folktale Collection by Alma 
Flor Ada and F. Isabel Campoy 
Recommended The Adventures of Spider: West African Folktales by Joyce Cooper 
Arkhurst 
Recommended Native American Stories (Myths and Legends) by Joseph Bruchac 
and Michael J. Caduto 
Recommended The People Could Fly: American Black Folktales by Virginia 
Hamilton 
Recommended The Random House Book of Fairy Tales by Amy Ehrlich 
Recommended Aesop's Fables by Jerry Pinkney 
Recommended Fairy Tales from the Brothers Grimm: Deluxe Hardcover Classic by 
Jacob and Wilhelm Grimm 
Recommended Hans Christian Andersen's Fairytales by Hans Christian Andersen 
Recommended The Hundred Dresses by Eleanor Estes 
Recommended Boy: Tales of Childhood by Roald Dahl 
Recommended James and the Giant Peach by Nancy Ekholm Burkert 
Recommended Phantom Tollbooth by Norton Juster 
Recommended Stuart Little by E.B. White 
Recommended The Mouse and the Motorcycle by Beverly Cleary 
Recommended Ramona the Pest by Beverly Cleary 
Recommended All-of-a-Kind-Family by Sydney Taylor 
Recommended Mr. Popper's Penguins by Richard and Florence Atwater 
Recommended My Father's Dragon by Ruth Stiles Gannett 
Recommended The Borrowers by Mary Norton 
Recommended Some Writer: the Story of E. B. White by Melissa Sweet 
Recommended Charlotte's Web by E.B. White 
Recommended Finn Family Moomintroll by Tove Jansson 
Recommended Pippi Longstocking by Astrid Lindgren 
Recommended The Story of Doctor Dolittle by Hugh Lofting 
Required Water Dance by Thomas Locker 
Required The Boy Who Harnessed the Wind by William Kamkwamba and 
Bryan Mealer 
Required One Well: The Story of Water on Earth by Rochelle Strauss 
Recommended Song of the Water Boatman and Other Pond Poems by Joyce Sidman 
Recommended Rivers of Sunlight: How the Sun Moves Water Around the Earth by 
Molly Bang & Penny Chisholm 
Recommended Over and Under the Pond by Kate Messner 
Recommended Hydrology: The Study of Water by Christine Taylor-Butler 
Recommended A Good Trade by Alma Fullerton 
Recommended Voices of the Dust Bowl by Sherry Garland 
Recommended Water Rolls, Water Rises: El agua rueda, el agua sube by Pat Mora 
Recommended Green River by Lee WonKyeong 
Recommended Clean Water (Sally Ride Science) by Beth Geiger 
Recommended Not a Drop to Drink: Water for a Thirsty World by Michael Burgan 
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Recommended A Cool Drink of Water by Barbara Kerley 
Recommended Water Wow! A Visual Exploration by Antonia Banyard and Ayer 
Paula 
Recommended Our World of Water: Children and Water Around the World by 
Beatrice Hollyer 
Recommended Water (National Geographic Kids Reader Level 3) by Melissa 
Stewart 
Recommended Water Is Water: A Book About the Water Cycle by Paul Miranda 
Recommended You Wouldn’t Want to Live Without Clean Water! by Roger 
Canavan 
Recommended Every Last Drop: Bringing Clean Water Home by Michelle Mulder 
Recommended Anna Carries Water by Olive Senior 
Recommended The Water Princess by Susan Verde 
Recommended Hope Springs by Eric Walters 
Recommended Water in the Park: A Book About Water and the Times of the Day by 
Emily Jenkins 
Recommended The Storyteller by Evan Turk 
Recommended Bringing the Rain to Kapiti Plain by Verna Aardema 
